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Language teaching methods 

The Grammar-Translation Method 

The principal characteristics of the Grammar-Translation Method are 

these 

- The goal of foreign language study is to learn a language in 

order to read its literature. 

- Reading and writing are the major focus. Little attention is 

paid to speaking and listening. 

- Vocabulary selection is based solely on the reading texts 

used, and words are taught through bilingual word lists, 

dictionary study, and memorization. 

-  Much of the lesson is devoted to translating sentences into 

and out of the target language. 

- Accuracy is emphasized. 

- Grammar is taught deductively - that is, by presentation   

and study of grammar rules, which are then practiced 

through translation exercises. 

- The student's native language is the medium of instruction. 

Grammar Translation dominated European and foreign language 

teaching from the 1840s to the 1940s, and in modified forms it 

continues to be widely used in some parts of the world today. 

 

The Direct Method 

- Classroom instruction is conducted  exclusively in the 

target language. 

- Only everyday vocabulary and sentences are taught. 

- Grammar is taught inductively. 

- Both speech and listening comprehension are taught. 

- Correct pronunciation and grammar are emphasized. 

The Audio-lingual Method 

- Foreign language learning is basically a process of 

mechanical habit formation. Good habits are formed by 

giving correct responses rather than by making mistakes. --

- By memorizing dialogues and performing pattern drills 

the chances of producing mistakes are minimized.  
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- Language skills are learned more effectively if the items to 

be learned in the target language are presented in spoken 

form before they are seen in written form. Aural-oral 

training is needed to provide the foundation for 

the development of other language skills. 

 

Types of learning and teaching activities in the Audolingual Method 

- Repetition:  the student repeats an utterance aloud as soon 

as he has heard it. 

- Replacement: One word in an utterance is replaced by 

another. 

EXAMPLES. 

He bought this house cheap. - He bought it cheap. 

Helen left early -She left early. 

- Restatement: the student rephrases an utterance and 

addresses it to someone else, according to instructions. 

EXAMPLES. 

Tell him to wait for you. -Wait for me. 

Ask her how old she is. -How old are you? 

Ask John when he began. - John, when did you begin? .. 

- Completion: the student hears an utterance that is complete 

except for one word, then repeats the utterance in 

completed form. 

EXAMPLE 

We all have ... own troubles. -We all have our own 

troubles . 

  

Learner roles 
Learners are viewed as organisms that can be directed by skilled 

training techniques to produce correct responses. In accordance with 

behaviorist learning theory, teaching focuses on the external 

manifestations of learning rather than on the internal processes. 

Learners play a reactive role by responding to stimuli, and thus have 

little control over the content, pace, or style of learning. They are not 

encouraged to initiate interaction, because this may lead to mistakes. 

 

Teacher roles 
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In Audio-lingualism , the teachers' role is central and active; it is a 

teacher-dominated method. The teacher models the target language, 

controls the direction and pace of learning, and monitors and corrects 

the learners' performance. The teacher must keep the learners attentive 

by varying drills and tasks and choosing relevant situations to practice 

structures. Language learning is seen to result from active verbal 

interaction between the teacher and the learners. 

The Decline of Audiolingualism 

Audiolingualism reached its period of most widespread use in the 

1960s and was applied both to the teaching of foreign languages in the 

United States and to the teaching of English as a second or foreign 

language. Suddenly the whole audiolingual paradigm was called into 

question : pattern practice, drilling, memorization. These might lead to 

language-like behaviors, but they were not resulting in competence. 

 

Communicative Language Teaching 

Finocchiaro and Brumfit (1983) contrast the major distinctive features 

of the Audiolingual Method and the Communicative Approach.  

Audio-lingual Commuicative Language 

Teaching 

Attends to structure and form 

more than meaning. 

 

Meaning is paramount 

Demands memorization of 

structure-based dialogs. 

 

Dialogs, if used, center around 

communicative functions and are 

not normally memorized. 

 

Language learning is learning 

structures, sounds, or words. 

Language learning is learning to 

communicate. 

 

The target linguistic system will 

be learned through the overt 

teaching of the patterns of the 

system. 

The target linguistic system will 

be learned best through the 

process of struggling to 

communicate. 

Linguistic competence is the 

desired goal. 

 

Communicative competence is 

the desired goal (i.e. the ability to 

use the linguistic system 
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effectively and appropriately) 

 The sequence of units is 

determined solely by principles of 

linguistic complexity 

 Sequencing is determined by any 

consideration of content, function 

or meaning which maintains 

interest. 

The teacher controls the 

learners and prevents them 

from doing anything that 

conflicts with the theory. 

 

Teachers help learners in any way 

that motivates them to work with 

the language. 

 

"Language is habit" so errors 

must be prevented at all costs. 

Language is learned often through 

trial and error. 

 

Accuracy, in terms of formal 

correctness, is a primary goal 

Fluency and acceptable language 

is the primary goal: accuracy is 

judged not in the abstract but in 

context. 

Intrinsic motivation will spring 

from an interest in the structure 

of the language. 

 

intrinsic motivation will spring 

from an interest in what is being 

communicated by the language. 

 
Teacher roles ( in Communicative Language Teaching) 

 

  The teacher has two main roles: the first role is to facilitate the 

communication process between all participants in the classroom, and 

between these participants and the various activities and texts. The 

second role is to act as an independent participant within the learning-

teaching group. 

 Other roles assumed for teachers are needs-analyst, counselor, and 

group process manager. 
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